Annual Report to the Governing Body

by the Special Educational Needs and Disability Co-ordinator

School

Lode Heath School

Academic Year

2024-2025

Completed by | A Mohammed

Date

September 2025

>

of what

A SEND - A child or young person has SEN if they have a learning difficulty or disability
which calls for special educational provision to be made for him or her. A child of
compulsory school age or a young person has a learning difficulty or disability if he or she
has a significantly greater difficulty in learning than the majority of others of the same
age, or has a disability which prevents or hinders him or her from making use of
educational facilities of a kind generally provided for others of the same age in
mainstream schools or mainstream post-16 institutions.

SEN Support (K) 7 This is where a pupil is identified as having SEN and the school
takes action to remove barriers to learning and put effective special educational provision
in place. This SEN support should take the form of a four-part cycle through which earlier
decisions and actions are revisited, refined and revised with a growing understanding of
the pupil déds needs
good outcomes. This is known as the graduated approach.

supports t

A Education, Health and Care Plans (E) - Despite the school having taken relevant and
purposeful action to identify, assess and meet the SEN of the child or young person, the
child or young person has not made expected progress, the school or parents request an
Education, Health and Care needs assessment. An EHC plan details the education,
health and social care support that is to be provided to a child or young person who has
SEN or a disability. It is drawn up by the local authority after an EHC needs assessment
of the child or young person has determined that an EHC plan is necessary, and after
consultation with relevant partner agencies.
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Section 17 SEND profile for last 12 months

School National
PROFILE % of % of

Number of . .

population population
Number of pupils on SEN register i Total 176 15.5 17.9
Number of pupils on SEN register i SEN Support 161 14.1 13.0
Number of pupils on SEN register i EHC Plan 15 1.3 .
%

Number of pupils who are disadvantaged too 58 51 /
Number of pupils who are looked after, or previously, 4 0.4 I A
too '

PRIMARY NEED IN SECONDARY SCHOOLS

% of SEN population

School National
Autism 24.4 16.2
Hearing Impairment 1.1 1.5
Moderate Learning Difficulties 12.5 12.6
Multi-Sensory Impairment 0.0 0.3
Other 9.1 3.1
Physical Difficulties 4.0 2.2
Profound and Moderate Learning Difficulties 0.0 0.7
Severe Learning Difficulties 0.0 2.0
Social, Emotional and Mental Health 23.3 21.6
Specific Learning Difficulties 17.6 11.0
Speech, Language, and Communication Needs 7.4 24.5
No Specialist Assessment 0.0 3.6
Visual Impairment 1.1 0.8
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SEND Profile Commentary

A The SEND profile at Lode Heath School shows that the majority of needs are
concentrated in three key areas: Autism Spectrum Disorder (ASD), Specific Learning
Difficulties (SpLD), and Social, Emotional and Mental Health (SEMH). Each of these
areas requires tailored support. Students with ASD and SpLD benefit from adapted
learning approaches, while SEMH needs continue to rise across the school and require
consistent, targeted intervention.

Suggested actions for the governing body
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Section 21 Overall quality of provision for pupils with SEND

Outcomes for pupils with SEND

Year 117 Exams

Year 11 24/25 SEN E SENK | Non SEN
A8 2.5 4.67 511
P8 0 0.51 0.24
EBACC 0 23.1 35.4
9-7 0 0 10.1
9-5 0 34.6 48
9-4 0 61.5 75.8
A SEND (EHCP) P8 score is positive 0.00 (-0.93 in 2022, 0.20 in 2023, 0.10 in 2024) this is

comprised of a total of 1 EHCP student.

National P8 for SEND (EHCP) is -0.76 (SISRA Collaboration)

SEND (K) P8 score is positive 0.51 (0.43 in 2022, 0.72 in 2023, 0.60 in 2024) SEN
Support (K).

National P8 for SEND (K) is -0.45 (SISRA Collaboration)

> >

>

Year 10 T WAG AP3

Year 10 AP3WAG | SENE SEN K Non SEN
A8 3.4 3.52 4.45
P8

EBACC

9-7 20 2.6 6.9
9-5 40 15.8 43.7
9-4 40 31.6 62.6

A 5 EHCP students in Year 10 i 1 outlier (AT) allocated specialist setting for September
2025 and has been a non-attender this academic year.

No progress 8 data as this year group were impacted by the covid pandemic and as a
result did not sit their SATS

p>>)

Please note that the data below is in relation to very high and ambitious academic targets set for students with
challenge already built in.

Year 9
Year 9 AP3
Summary On/Above | Above | On Below
Overall 49.9 20.7 29.2 50.1
SEN E 25.9 22.2 3.7 74.1
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SEN K 43.3 11.4 31.9 56.7
Non SEN 51.5 22.2 29.3 48.5
English On/Above | Above | On Below
Overall 65.9 17.7 48.2 34.1
SEN E 50 25 25 50
SEN K 80 13.3 66.7 20
Non SEN 64 18.3 45,7 36
Maths On/Above | Above | On Below
Overall 51.8 26.8 25 48.2
SEN E 25 25 0 75
SEN K 30 13.3 16.7 70
Non SEN 55.9 29 26.9 441
Year 8

Year 8 AP3

Summary On/Above | Above | On Below
Overall 54.5 25.4 29.1 45.5
SEN E 42.9 0 42.9 57.1
SEN K 46.5 15.7 30.9 53.5
Non SEN 55.9 27.2 28.7 44.1
English On/Above | Above | On Below
Overall 61.8 20.7 41 38.2
SEN E 100 0 100 0
SEN K 45.2 9.7 355 54.8
Non SEN 64.3 227 41.6 35.7
Maths On/Above | Above | On Below
Overall 58.1 25.3 32.7 41.9
SEN E 100 0 100 0
SEN K 452 19.4 25.8 54.8
Non SEN 60 26.5 33.5 40

Year 7

Year 7AP3

Summary On/Above | Above | On Below
Overall 49.4 20.8 28.6 50.6
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SEN E 14.3 0 14.3 85.7
SEN K 26.9 12.2 14.7 73.1
Non SEN 54.3 22.8 315 45.7
English On/Above | Above | On Below

Overall 54.8 16.2 38.6 45.2
SEN E 0 0 0 100
SEN K 20 5.7 14.3 80
Non SEN 62.4 18.5 43.9 37.6
Maths On/Above | Above | On Below

Overall 53.9 18.9 35.1 46.1
SENE 50 0 50 50
SEN K 31.4 14.3 17.1 68.6
Non SEN 58.2 20.1 38.1 41.8

Effectiveness of leadership and management for SEND

A Director of Learning Support has now completed the PGCERT Special Educational
Needs (SENCO Award) in addition to her Autism qualification

A High Needs Manager has thrived with additional responsibility and has proved to be a
highly effective member of the team

A SEND meetings via AMAT Trust have proved to be beneficial in terms of sharing good
practice, resources, knowledge and CPD

A SEN Succession planning in place

A Training & Development of staff to continue in collaboration with Assistant Headteacher
of Teaching & Learning via Teaching and Learning briefings

A Positive feedback received from OFSTED in November 2024 regarding SEND offer and
provision for students

A The OFSTED inspector commented on how the parent satisfaction survey was so high i
total of 72%. This is a significant improvement from 32% historically
Provision for pupils with special educational needs and/or disabilities is a significant
strength of the school. These pupils have their needs precisely identified. The school
makes certain that staff have the guidance and assistance they need to support their
learning. This means that the curriculum is adapted systematically and appropriately for

A these pupils. Consequently, they achieve very well.
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v 7. My child has SEND, and the school gives them the support they need to
succeed.

e eem

100%

50%

0% N —
e 60% 12% 12% 4% 12%
> View results as text Figures based on 25 responses up to 09-12-2024

8. The school has high expectations for my child.

9. My child does well at this school.

10. The school lets me know how my child is doing.

11. There is a good range of subjects available to my child at this school.

> 12. My child can take part in clubs and activities at this school.

Positive feedback received from AMAT SEND Review in January 2025 regarding SEND
offer and provision for students

Lode Heath School has made| significant progress in its SEN provision over the last few years, with
strong teaching and learning strategies ensuring that students with additional needs receive the
support they require. A recent Ofsted inspection highlighted SEN as a key strength of the school,
noting that students have their needs precisely identified and supported. The school has
embedded structured teaching strategies such as task boards, targeted questioning, and "Five to
Finish," which have contributed to strong academic outcomes for SEN students.

(¢

E
k4

>
>
>
>

I

A cultural shift in staff attitudes towards SEN has improved teacher confidence in supporting
students, with clear strategies available through Synergy. Teaching assistants play a vital role in
promoting student independence and engaging with parents, ensuring consistent support. There is
also an increasing focus on balancing pastoral care with academic progress, ensuring that

students receive quality first teaching while still accessing wellbeing support when needed.

SEF i C5 Support Vulnerable Students-i Pr ovi si on for pupil's
educational needs and/or disabiliti esOfsted
24 Lode Heatho6s provision for vulnerable
evidence of rapid improvement for vulnerable students, and the gap continues to close
with their peers nationally. There is clear evidence of rapid improvement in progress and
attainment, particularly for disadvantaged students. Attendance has increased for
disadvantaged (+1.96%) and SEND students (+0.92%) compared to last year. The SIP
(May 2025) praised our Atenaciouso | eade
Di sadvantaged students O0OAttainment 8 (PG
SEND outcomes also exceed national figures: A8 K = 4.64 (vs 3.31), A8 E = 2.7 (vs2.39).
Interventions - such as STARS, Progress League, and mentoring - positively impact
motivation, behaviour, and engagement. Student voice shapes provision, and feedback
from Ofsted and stakeholders validates our inclusive, personalised approach. There are
many strengths with our provision that we continue to embed, but we do need continue to
work with these students, which makes it a priority for improvement.

I

Quality of teaching, learning and assessment for pupils with SEND

T&L Standards
A 1. Do Now Activity: Retrieval based focusing on past knowledge and / or skills
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A 2. Learning Journey: Explicitly shared and referred to each lesson; present in all exercise
books on yellow paper( r e me mber we updated these | as
3. Task Board: Explicitly shared and referred to each lesson; either handwritten on the
board or on PowerPoint
4. Working the Clock: Apply a time limit to all activities and use a visual timer to
encourage pace and rigour
5. Cold Call Questioning: Use Cold Call to question students; tell them in advance that
you will be doing this; strategically decide which students are going to answer specific
guestions; this will allow all students to be challenged
A 6. Five to Finish: Ask students to check any written work for literacy mistakes and correct
using the Student Marking Mats; tidy up & put all equipment away; quietly stand behind
their desk; correct uniform; leave calmly when dismissed
T&L Priorities 24/25
Priority 1
Making use of Assessment for Learning (AFL) in every lesson
Priority 2
Students can articulate their current progress and ow to make future progress.
These have built upon the priorities from the last academic year Assess, Challenge Variety and
Articulate 7 see below:
Priority 1: Checking for understanding
A Verifies that students are learning what is being taught
A Provides the teacher the opportunity to improve learning based on student responses
A Keeps students engaged and accountable for their learning
A It provides real time data which is essential for teacher reflection regarding the lesson
(i.e. knowing which students are excelling or struggling to understand and actively doing
something about it)
Priority 2: Challenging teaching for SEND students
A Impactful teaching for students with SEND is impactful teaching for all students
A Teachers are accountable for ALL students in their classes
A Allows full inclusivity; everyone should be able to access the curriculum
Priority 3: Learning Variety
Al mprove studentsdé engagement
A It will naturally accommodate all different types of learning and learners
A Allows full inclusivity; everyone should be able to access the curriculum
Personalisation

>

>

>

A T&L File: This is not optional, it should contain: annotated Seating Plans; Medium Term
Plans; specific SEND Information; specific Class Data (attainment and progress)

A PP Students: Who they are and the strategies to use to allow them to access the
curriculum.

A SEND Students: Who they are; what their needs are and the strategies to use to allow
them to access the curriculum.

A High Attainers: Who th®pwarlandi ngé use

A Learning Journey: Links to prior learning; the sequence of current learning with rationale;

links to future learning; the most important knowledge and skills that students need
access to
Teacher Feedback

Page 8 of 40




| Annual Report to the Governing Body

by the Special Educational Needs and Disability Co-ordinator

p>>
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We use a WOW-HOW-NOW approach (Teacher Feedback Sheets supports teacher
workload as they are much quicker)

Verbal Feedback Stamp (also support teacher workload)

Marking for literacy (encourage student self-correction here using Student Marking Mats
as part of Five to Finish to support teacher workload); also marking for literacy stickers to
support this

T&L CPD
T&L Priority 1: Use of AfL in Every Lesson

Revisited AfL techniques

Focus on teacher response and lesson adaptation
AfL used to confirm, not provide, understanding
Focus on High Prior Attainers (HPA)

T&L Priority 2: Student Progress Awareness

Use of Teacher Feedback Sheets for clear, bespoke targets
Encouraged verbal feedback (students write it down)
Students articulate feedback and how to use it

Evident in student work

Continued HPA focus

Additional Pedagogical Development

Embedding revision into the curriculum (trialled with a year group)

Reinforcing school-wide non-negotiables

Reuvisiting and evaluating Do Now Activities (DNA)

Weekly fAquick winso to support staff wor
Continued embedding of Learning Variety

Key Focus

> >

> > >

> > >

>

Regular book looks completed by SLT, Faculty leads and HODs.

Intervention focus for SEND students to continue after successful impact and
implementation this academic year. TAs were trained by Specialist SEND teacher and
timetables allowed for Intervention to run during the school day. Interventions were
focused on 3 key elements, spelling, vocabulary and working memory. Intervention to be
recorded, tracked and monitored on the departmental Impact spreadsheet.

Whole school intervention mapped and evaluated.

Inclusion Briefings every fortnightly sharing updates with staff

Additional work completed with Transition Groups in each year group to check how they
had settled after their return to school at each point half termly i including ASD students
The SEND Review process has been in operation now and is working effectively using
Synergy.

Access Arrangements Online and evidence all completed for Year 11 students. Passed
Inspection in June 2025

Inspirational and Motivational talks and workshops by Cameron Parker delivered to whole
school and targeted groups of students. This has also included parent workshops.
STARS Challenge to continue.
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A Progress League to continue.

Personal development, behaviour and welfare of pupils with SEND

Attqndance Actions

A Local authority EPAS team meetings

A Attendance continues to be above the national average and local (Solihull)

A 2023/24 v 2024/25 - Increase of 0.92% SEND, 1.96% PP, 2.81% Yr11 and 2.01% Yr10

A Ongoing work with the small number of 0s

A Use of ATTEND platform in developmental stages i adding value to both tracking and
interventions linked to attendance

A Various attendance interventions have been competed this year i SJU, HOY, External
providers to support attendance-F|l i ght Cl ub, Boost reward

o0l ow leveliol rewaedand oftenbd

A Attendance is a significant focus for all staff i repeated exposure during BSII training
sessions

A Regular Inclusion meetings to find the most supportive provision for students with SEND
A Continue to develop the use of NTI and FPN protocols to support improved attendance

SEND Attendance

SEN 22/23 23/24 24/25
E 82.9 75.6 74.4
K 86.1 85.1 92
Non SEN [84.5 89.8 92

Attendance for pupils with SEND remains a key focus, with all core attendance actions
prioritising vulnerable groups first - this includes follow-up phone calls and attendance
workshops. Despite these efforts, attendance continues to be a concern, particularly for students
with EHCPs. A significant factor is the number of non-attending EHCP students awaiting
specialist placements, which the local authority has allocated but not been able to fund due to a
lack of available provision. Medical evidence letters have been issued and are being reviewed
as part of the process to initiate legal proceedings where appropriate. Support has also been
provided through t he | ddoweVer, farthér bhallengds havesarisErPdAeS
to the reduced impact of CSAWS and the Connected Care Network no longer accepting
referrals from south Solihull because of funding cuts.

Behaviour

Suspension numbers have increased this year, although clear behaviour expectations continue
to be maintained school wide. A small minority of students have a disproportionate impact on
the overall suspension figures. Suspension data is closely monitored, with regular discussion at
the Inclusion and Behaviour meetings. Outcomes from these meetings inform targeted CPD for
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